
Contents

1 Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1
Research on Teaching: Research for Teacher Education . . . . . . . . . . . . . 2
A Growing Need for Research On and About Teacher
Education . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3
Studying the Effectiveness of Teacher Education (SETE):
Our Approach . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 7
Overview of the Structure of the Book . . . . . . . . . . . . . . . . . . . . . . . . . . 9
References. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 10

2 Studying the Effectiveness of Teacher Education . . . . . . . . . . . . . . . . 13
Introduction. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 13
An Emerging Agenda for Teacher Education . . . . . . . . . . . . . . . . . . . . . 16
Changing Lenses: A Spatial Approach to Research
in Teacher Education . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 17

The Conceived Space . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 18
Perceived Space . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 19
The Lived Space . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 20

A Spatial Approach to Research Design: Touchstones
for Researchers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 22
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 24
References. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 25

3 Research Approach . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 27
Complexity and Teacher Education Research Design . . . . . . . . . . . . . . . 28
Mixed Methods . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 29
A Longitudinal Recursive Design for a Complex Problem . . . . . . . . . . . 30
A Focus on Perceptions . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 31
Mapping Initial Teacher Education . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 32
Development of the SETE Survey Datasets . . . . . . . . . . . . . . . . . . . . . . 33
Surveys . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 34

ix



Surveys of Graduate Teachers and Their Principals . . . . . . . . . . . . . . . . 35
Point-in-Time Graduate Teacher Surveys . . . . . . . . . . . . . . . . . . . . . . . . 36
Graduate Teacher Survey Content . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 36

Survey Sub-scales . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 37
Survey Participant Profiles . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 38

Personal Characteristics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 38
Longitudinal Sample of Graduate Teachers . . . . . . . . . . . . . . . . . . . . . . . 39
Principal Survey . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 40

Principal Survey Content. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 40
Survey Analysis . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 41

Cross-Survey Analysis . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 42
Longitudinal Analysis . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 43

Qualitative Case Studies . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 44
Recruitment of Participants . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 44
The Participants. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 44
The Early Career Teachers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 45
School Leaders . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 45
Interview Structure . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 46
Interview Questions. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 46
Reflexive Interviewing . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 47
Cross-Case Study Analysis . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 47

Complexity Theory as an Analytical Frame for Mixed Methods
Teacher Education Research . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 48
References. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 49

4 How Well Equipped are Graduates to Meet the Requirements
of the Diverse Settings in Which They are Employed?. . . . . . . . . . . . 53
Introduction. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 53
New Tools for Investigating a Complex and Diverse System
of Teacher Education . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 54
The Target Population of the SETE Study . . . . . . . . . . . . . . . . . . . . . . . 55
Principal Survey . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 56
Demographic Data . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 58
Diversity in Australian School Contexts and Its Impact
on Beginning Teachers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 58
Graduate Teacher and Principal Means for Overall Effectiveness . . . . . . 59
Graduate Teachers and Principal Perceptions of Effectiveness
and Preparedness in Diverse Settings . . . . . . . . . . . . . . . . . . . . . . . . . . . 60
Influence on Student Learning and Perceptions of Preparedness
and Effectiveness. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 62
Changes Over Time in Graduate Teachers and Their Knowledge
Base for Diverse Settings . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 64
The Relationship Between Student Learning Outcomes,
and Models and Attributes of Teacher Education Programs . . . . . . . . . . 65

x Contents



Characteristics of Teacher Education Programs Which Are Most
Effective in Preparing Teachers to Work in a Variety of School
Settings . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 66
The Relationship Between Perceptions of Preparedness
and Selected Teacher Characteristics, School Characteristics
and Perceptions of Preparedness and Program Characteristics . . . . . . . . . 68
Graduate Teachers and Their Knowledge Base
for Diverse Settings. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 68
Professional Knowledge . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 70
Geography and Preparedness. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 72
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 73
References. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 73

5 What Characteristics of Teacher Education Programs
Are Most Effective in Preparing Teachers to Work
in a Variety of Schools? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 77
Interrogating Initial Teacher Education Programs: Unlocking
the Black Box . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 79
What Does the Research Currently Tell Us? . . . . . . . . . . . . . . . . . . . . . . 79
Examining Structural Characteristics Across ITE Programs . . . . . . . . . . 81

Program Length . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 81
Program Location and Mode of Study . . . . . . . . . . . . . . . . . . . . . . . . 83
Program Qualification . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 85

Comparing Coursework to Practicum: Looking Closely at Theory
and Practice. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 85

Practicum . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 87
Length and Timing of Practicum. . . . . . . . . . . . . . . . . . . . . . . . . . . . . 89

School-University Partnerships . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 90
Selection of Pre-service Teachers into a University Program . . . . . . . . . 90
Coursework and University Curriculum: An Exploration
of the Substantive Features of ITE Programs . . . . . . . . . . . . . . . . . . . . . 91

Reflections on the Best of Initial Teacher Education. . . . . . . . . . . . . . 91
Improvements to Be Made to Initial Teacher Education . . . . . . . . . . . 92

Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 94
References. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 96

6 Employment Pathways, Mobility and Retention
of Graduate Teachers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 99
A Situated Perspective on Employment, Retention,
Mobility and Attrition of Beginning Teachers . . . . . . . . . . . . . . . . . . . . . 100
What Does the Demographic and Teacher Education Profile
of Graduate Teacher Tell Us? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 101
Employment Pathways as Ways of ‘Utilizing’
Graduate Teachers. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 104

Contents xi



Teacher Mobility. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 105
Why Do Beginning Teachers Leave? . . . . . . . . . . . . . . . . . . . . . . . . . . . 110
Retaining Beginning Teachers. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 114
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 115
References. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 116

7 Learning Teaching and Doing Teaching in New
Hybrid Spaces . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 121
Recap of the Context and Purpose of the Study . . . . . . . . . . . . . . . . . . . 121
Recap of Main Findings and Related Implications for Teacher
Education Practice. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 124
Moving Beyond Manipulating Policy Parameters and Increasing
Accreditation Demands . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 126
Teacher Education in a Third Hybrid Space: Partnerships
and Classroom Ready Are not the Destination . . . . . . . . . . . . . . . . . . . . 129
Transitional Teacher Education: A Third Space Laboratory . . . . . . . . . . 131
Further Research . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 133
References. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 135

xii Contents



http://www.springer.com/978-981-10-3928-7


	Contents



